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            Upton Hall School 
Upton Hall School FCJ – Inclusion Statement

At Upton Hall School FCJ, our aim is simple: every pupil should feel safe, understood, and able to achieve their potential. Inclusion is not an add on; it is integral to our universal offer woven through our teaching, our relationships, and our daily routines. Our ultimate objective is to remove barriers to learning so that pupils with SEND, SEMH needs, ASD, or broader vulnerabilities can thrive academically, socially, and emotionally. Success is measured not only through exam results but through behaviour, wellbeing, and pupil voice, where our pupils consistently tell us they feel happy and supported at school.
Our inclusion strategy works towards these aims through the rigorous implementation of our universal offer combining high quality teaching, early intervention , staff training, predictable routines, and specialist support. Bespoke and responsive SEND support plans mean every pupil with additional needs has either an INIP (for those students with an EHCP or high needs SEND) or an INIS (for broader needs). These documents give staff clear, practical strategies that work for each child. We also introduced Brilliant Basics, a whole school lesson model that ensures every pupil experiences the same routines and expectations in every classroom. This predictability is especially important for pupils with SEND, ASD, or SEMH needs, helping to remove anxiety and create a calm learning environment that is attuned to sensory needs.
All staff now use standardised teaching files, meaning every teacher has the same information about the pupils they teach. This strengthens consistency and ensures pupils are supported in the same way across subjects. We have also invested in specialist provision: a new Inclusion Manager, a commissioned Inclusion Base, and whole staff training from a behaviour coach on supporting dysregulated nervous systems. Our aim is to ensure that pupils will learn regulation tools they can carry “in their backpack”, and parents will receive the same training so that support for our pupils is collaborative between home and school.
Our strategy is built around the seven principles of inclusion, which are reflected throughout our work:

•
Participation: All pupils access the full curriculum through adaptive teaching and clear routines.

•
Achievement: Evidence based teaching helps pupils make strong progress.

•
Respect: INIP/INIS documents ensure staff understand each pupil as an individual.

•
Support: The Inclusion Manager and Inclusion Base provide targeted help when needed.

•
Equity: Disadvantaged first and SEND first teaching ensures fairness in every lesson.

•
Safety: Behaviour coaching and regulation tools help pupils feel calm and secure.

•
Community: Parents, staff, and pupils work together to shape support.
Families and the wider school community have played a key role in developing our inclusion strategy. By listening to parental viewpoints in meetings and through telephone conversations we have been able to gain insights into how we can support in school. Parents have also shared feedback through questionnaires. Pupils have told us what helps them feel confident in lessons, and their voices have shaped Brilliant Basics and the design of INIP/INIS documents. Staff have contributed through training, professional dialogue, and shared practice.
Together, these elements create a school where inclusion is lived every day. Our pupils do well, behave well, and feel happy at school — and our strategy ensures this continues.
Barriers to learning and participation

This includes the key barriers to learning and participation that we’ve identified in our school, which require inclusive universal approaches and targeted support.

	
	Detail of barrier to learning

	1
	SEMH needs: mental health, ADHD

	2
	ASC

	3
	Cognition and Learning: slow processing, dyslexia


Inclusion Activities – Academic Year 2026–2027
	DESCRIPTION OF ACTIVITY
	BARRIERS TO LEARNING
	ACTIVITY TIER
	TOTAL BUDGETED COST

	INIP and INIS support plans – ensuring every pupil with SEND or broader needs has a personalised plan with clear strategies for staff.
	SEND needs; ASD; SEMH; inconsistent classroom strategies
	Universal (all staff use them) + Targeted (for identified pupils)
	IMF (inclusive mainstream funding) + Core SEND budget

	Brilliant Basics whole‑school lesson model – predictable routines, clear expectations, and consistent lesson structures for all pupils.
	Anxiety; ASD; SEMH; unpredictability in lessons
	Universal
	Core teaching & learning budget

	Standardised teaching files – all staff hold the same pupil information, seating plans, strategies, and updates.
	Inconsistent support; gaps in staff knowledge; SEND/ASD/SEMH needs
	Universal
	Core budget

	Behaviour coach training for staff, pupils, and parents – nervous system regulation, trauma‑informed practice, and individual pupil coaching (“tools in their backpack”).
	SEMH; dysregulation; anxiety; ASD
	Universal + Targeted
	IMF + core budget

	Inclusion Manager role – targeted support for pupils with complex needs, intervention coordination, and family liaison.
	SEMH; ASD; persistent barriers; complex SEND
	Targeted
	IMF + Core  budget

	Commissioned Inclusion Base – safe, structured space for regulation, mentoring, interventions, and short‑term support.
	SEMH; ASD; crisis moments; dysregulation
	Targeted
	IMF + Core  budget

	Whole‑school pedagogy training – adaptive teaching, scaffolding, modelling, retrieval practice, and disadvantaged‑first/SEND‑first strategies.
	SEND; SEMH; ASD; cognitive load; working memory
	Universal
	Core budget

	Parent workshops and community involvement – shared regulation strategies, SEND communication, and collaborative planning.
	SEMH; ASD; home–school consistency; anxiety
	Universal + Targeted
	Core budget


Intended Outcomes – Inclusion Strategy 2026–2027
	INTENDED OUTCOME
	MEASURABLE SUCCESS CRITERIA
	TARGET DATE

	Pupils with SEND experience predictable, calm lessons through Brilliant Basics
	Reduction in anxiety‑related behaviours; improved engagement in lesson observations; positive pupil voice feedback
	Ongoing

	INIP and INIS documents lead to consistent support across all subjects
	Staff use INIP/INIS strategies in lesson visits; improved behaviour and engagement for pupils with SEND; parent feedback shows increased confidence
	Ongoing

	SEMH and ASD barriers are reduced through regulation training and tools
	Fewer SEMH‑related incidents; improved self‑regulation; pupils report using “tools in their backpack” successfully 
	Ongoing

	Inclusion Manager provides effective targeted support for pupils with complex needs
	Improved attendance and behaviour data for targeted pupils reflects the impact of targeted support upon engagement and promotes a sense of belonging
	July 2027

	Inclusion Base supports pupils to remain regulated and ready to learn
	Reduction in repeated referrals; positive pupil voice; improved reintegration back into lessons
	July 2027

	Whole‑school pedagogy training strengthens SEND‑first and disadvantaged‑first teaching
	Lesson observations show increased adaptive teaching; improved progress for SEND pupils; narrowing of attainment gaps
	Ongoing

	Families feel informed, involved, and confident in the school’s inclusion approach
	Increased attendance at parent workshops; positive parent survey responses; improved home–school consistency
	July 2027

	SEND pupils feel happy, safe, and supported at school
	Pupil voice shows high levels of wellbeing; behaviour data remains strong; SEND pupils report positive relationships with staff
	Ongoing


This explains the outcomes we want our inclusive approaches to achieve, and how we will measure whether they have been achieved.
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